
AFTER SCHOOL 
CURRICULUM

GRADES 4 – 6



This curriculum was developed in conjunction with the Hopkins One 
Voice Coalition, and the teachers of Kids & Co. 

Copyright © 2015 by Community Blueprint. 
All rights reserved.



SELF-AWARENESS
& PERSONALITY

SECTION 01



1

Divide students into pairs.

 
Talk to your students about what makes them unique.  
Using the provided word bank as a starting point, ask your  
students about their hobbies, families, and activities.  
Once you feel that your students have a good grasp on their 
special traits, have them start to make a list of what makes them 
unique. Make sure each student lists at least ten things about 
themselves that make them special.

Word Bank 

 creative, funny, nice, interesting, adventurous,  
brave, friendly, funny, honest, smart, kind, tough, bold,  
bubbly, different, daydreamer, forgetful, hyper, wild,  
unique, thoughtful

Have the students line up. Grab a pair of scissors and a roll  
of butcher paper. Have the first student lay down on the floor. 
Roll the butcher paper out next to them and cut a size that is 
slightly longer than the length of their body. Once each student 
has their piece of butcher paper they may trace their bodies with 
their partner. You can also trace students in chalk if you don’t 
have access to butcher paper. 

Each pair will trace each other laying down on their own piece of 
butcher paper. Make sure to use a pencil or pen, and not markers. 
Have each student write their name on the bottom of their paper.

Each student will then write things from their list that make them 
unique INSIDE the their traced body. If some students finish before 
others, allow them to customize their body with eyes, hair, etc. Make 
sure that there is still space around the outside of the body.

After everyone has finished their ten things, all the students 
should get up and go to a different person’s body. Each student 
will write one thing they like about that person on the OUTSIDE 
of the traced body. Have your students go around the room and 
do this until everyone has added a nice thing to everyone’s body.

Gather all the students and talk about each person’s traced body. 
You can either hang each student’s body up on a white board 
or lay them out on the floor. Have each student talk about three 
things that are listed on their paper that they like. These could be 
traits that they themselves wrote or people in the class.

Explain how these positive traits about themselves reinforce  
good self-esteem. Use our talking points on the next page to talk 
about ways to promote and protect good self-esteem in them-
selves and others. 
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Lesson 1: Who I Am - Self Portrait ProjectS1 |

Overview
Students will begin to explore what makes  
them unique

Materials
Butcher paper, pencils, markers, 
(chalk optional)

Time
30 - 40 minutes

Directions

07 |

08 |
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Self-Esteem Talking Points

What is self-esteem?

•  Self-esteem is your opinion of 
yourself — how you feel about what 
you can do and what you can’t do. 
When you have healthy self-esteem, 
you feel good about yourself and 
see yourself as deserving the respect 
of others. When you have low self-
esteem, you put little value on 
your opinions and ideas. You might 
constantly worry that you aren’t 
good enough.

•  Giving someone a compliment, like 
we did today, is a way to promote 
good self-esteem in others. It makes 
them feel good about themselves, 
which raises their self-esteem.
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Hand out a personality quiz to each student.

Explain the definition of personality and identify characteristics  
of the four basic personality types. Explain why productive 
groups are made up of a variety of personality types.

Have students circle either one word or phrase per line on the 
personality test page that best describes him or her. Once each 
student is finished have them tally up which column has the  
most words circled. Tell your students which color each column  
represents. Explain that students may have more than one  
dominant color.

What is your first color? What is your second color? Ask the  
class to raise their hands if they were a certain color. They might 
have more than one dominant color, and if this is the case then 
they can raise their hands more than once. Explain the different 
personality types.

Have a discussion with your class about why groups need all 
personality colors, and what might happen if there are more than 
one color in a group. 
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Lesson 2: What’s My Personality Color?S1 |

Overview
Explain the four different personality types and why 
each is needed in a group.

Materials
Manila envelopes, markers, 
magazines, scissors

Time
30 minutes

Directions
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When I make decisions:

a. I do it quickly and without a lot of thought.

b. I think about my options and then decide.

c.  I listen to my feelings and consider how my choices  
will affect others.

d. I care about always trying to make the right decision.

The best way for others to show me they care about me is to:

a. Do fun things with me.

b. Give me space to be myself.

c. Just spend time with me.

d. Do what I want to do.

In my group of friends I am the:

a. The funny one. I’m always joking around.

b. The curious one. I always want to try new things.

c.  The caring one. I like helping people with their problems.

d. The organizer. I like to make plans.

I like to:

a. Do adventurous things.

b. Know a lot of things.

c. Help maintain a sense of peace.

d. Be responsible, dependable, and helpful.

One thing I am really good at is:

a. Acting boldly.

b. Thinking.

c. Helping people.

d. Organizing.

I am:

a. Competitive.

b. Quiet, thoughtful.

c. Friendly.

d. Neat,organized.

My motto is:

a. Have fun.

b. Be Curious.

c. Be Happy.

d. What’s the Plan?

When I am feeling sad or “down in the dumps”:

a. I often become rude, mad, or sometimes even mean.

b.  I don’t talk very much, and try to think my way out  
of the problem.

c. I usually like to talk it over with someone close to me.

d. I try to figure out what’s causing the problem and fix it.

I feel good about myself when:

a. I can do things that are difficult.

b. I can solve problems or figure things out.

c. I can help other people.

d. I am appreciated or rewarded for things I do.

Quiz: Exploring Your Colors
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Pick ONE answer that fits you best. When you’re finished, 
tally up the number of A’s, B’s, C’s, and D’s that you have. 
You may have the same number in two categories, which 
means that you will have two personality colors.
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WHEN YOU’RE FINISHED: 

Tally how many A’s, B’s, C’s & D’s you have:

If you have mostly A’s, you are ORANGE.

If you have mostly B’s, you are GREEN.

If you have mostly C’s, you are BLUE.

If you have mostly D’s, you are GOLD.

Quiz: Results S1 |

ORANGE

You’re fun to be around. You like to 

learn things by doing them rather 

than reading about them. You’re 

competitive, and feel good about 

yourself when you do something 

that’s difficult. You act quickly 

and are eager to try new things. 

You like being around people.

BLUE

You are an imaginative thinker 

who likes to dream big. You like 

to help people, and are often 

the peace-keeper in your group 

of friends. You’re sympathetic 

to other people, and like to talk 

out your problems with someone 

you’re close to. You listen to your 

feelings and always consider 

how your choices could affect 

someone else. 

GREEN

You’re inventive. You like challenges 

and figuring out problems. You like 

to think through all the solutions 

to a problem and then make a 

decision. You’re always curious 

to learn new things, and you like 

answering questions. You like to 

investigate your ideas and create 

unique things.

GOLD

You’re loyal to your friends and 

family. People can always count on 

you to be prepared. You work hard, 

and like to focus on the details. 

You’re organized, neat, and like 

to be thought of as responsible. 

You like to plan for your future 

and think hard about the choices 

you make.

A CB D
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ADDITIONAL 
QUESTIONS TO ASK

Why might more than one gold personality type in a group lead 
to conflict?

Why do you think orange personality types need a gold or green 
group member to keep them on task?

How can you identify blue personality types in a group?

What can green personality types contribute to groups?

Why is it important to have a variety of personality types in  
a group?
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Overview
Students will create a time capsule collage that will be 
opened at the end of the program.

Materials
Manila envelopes, markers, 
magazines, scissors

Time
30 minutes

Have each student bring in magazines.

Give each student a piece of paper. Have them write their names on the back 
side of the paper. Then each student will make a collage about themselves. They 
can use words or images to describe themselves, what they like, and what’s 
important to them.

Collect each student’s collage. Put each one in a Manila envelope and shuffle 
them. Give each student an envelope with someone else’s collage in them. Have 
them meet with the person whose collage it is and have them tell each other 
about their collages and what makes them special. Have them give each other 
their own envelopes.

Make sure everyone has their own envelope. Have them write their names on the 
envelopes. Keep these envelopes until the end of the program, where they’ll be 
opened and the students can see how much they’ve changed.
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Directions

Lesson 3: Time Capsule of MeS1 |
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VALUES,  
ROLE MODELS,  
& DREAMS

SECTION 02
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Briefly begin a conversation with your students about what they think dreams are. Support 
all their answers and provide a clear picture that a “dream is something one hopes their 
future will be.”

Continue your discussion by asking why are dreams important?

After the discussion encourage to the student to think of someone they know or know of 
whose dream came true. Draw picture of that person and color it.

As your students are drawing, tape the large sheets of paper to the classroom doorway.

Once student’s pictures are created students will decorate the doorway with their pictures 
and other elements such as stars, dots, etc.
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Lesson 1: Dreamers ClubS2 |

Overview
Students will define dreams, why they’re important, 
and someone whose dream came true.

Materials
Large sheets of paper, markers, 
pens, pencils, glue, tape, scissors

Time
30-40 minutes

Directions
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Students will cut out their stars and write their names and dream 
on the front. Their dream or goal can be something they’d like to 
be or do, a dream for their community, or a dream for our world.

Once they’ve written down their dream, students can decorate 
the star using colors and materials that reflect their dream and 
who they are.

Students are to create a second Dream Star to tape/or glue to the 
Dreamers Club.
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Lesson 2: I Am My DreamsS2 |

Overview
Students will define their dreams and 
something that’s valuable to them.

Materials
Five pointed star handout, crayons, markers, 
pencils, scissors, tape

Time
30-40 minutes

Directions

 My 
Dream



11
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Students begin with drawing a seed the size of their two fists put 
together. Inside of their seed, students are to write their dream or 
goal for what they’d like to be or do when they get older.

From there, students will cut their seeds out and stick it onto the 
large sheet of paper. Their seed is planted! Now it’s time to get 
growing. The first thing a seed grows is roots into the soil. The 
roots are all the things you need to know and have to grow your 
dream. They might be things like money so that you can go to 
college, knowing how to read and write, learning more about the 
area you’re interested in.

Students make root shapes, stick them onto the sheet so that 
they’re coming off the seed and creating a firm anchor in the soil, 
and then write words and phrases around the roots to show the 
things they need to know and have.

Students create a tree with a long trunk and a big crown on  
the top. Along the trunk, write down the steps to achieving  
their dream. For example, in the sample photo, the student  
who wants to become a vet writes that she has to spend time 
with animals, learn how to care for animals at home and at 
school, spend time watching a real vet do his or her work,  
and go to college for 4 years.

In the crown of their Dream Tree, have your students write down 
words and phrases about what their life will be like, the kind of 
person they’d like to be, and how they’ll feel when they achieve 
their dream.

Students decorate the rest of the sheet with other things to 
help their Dream Tree grow, like a big, bright sun in the corner. 
Instruct your students to print their name in big, colorful letters 
somewhere on the sheet.

Lesson 3: Dream TreeS2 |
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Dreams take time, work, patience, and care to achieve. You can’t expect instant results, you need a strong 
foundation, and you need a plan with a series of steps. Striving for a dream can be like growing a big, strong tree.

Overview
Students will identify factors that help 
bring their dreams to life. 

Materials
Large sheet of colored paper, crayons, pencils, 
markers, glitter glue, paper, scissors, glue

Time
30-40 minutes

Directions
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EFFECTS OF  
DRUGS/ALCOHOL &  
MEDIA REPRESENTATION

SECTION 03
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Divide the students into four teams. Have each team come up 
with a team name.

Give each team a quiz. Ask them to check the answer they think 
is true for each question.

Once each group has finished, go through the quiz and see which 
two teams have the most right answers.

Have the two teams who scored the most come up to the front 
of the room. There will be five final questions. Pick a team to 
start first. If they miss a question, then the other team will get 
a chance to answer it. At the end, whichever team has the most 
points is the winning group and they get a prize to be  
determined by the teacher.

Go over the fact sheet and read the additional answers next 
to each question on the teacher fact sheet.
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Lesson 1: The FactsS3 |

Overview
Students will play a game to learn different facts about alcohol.

Materials
Paper and pencils

Time
30-40 minutes

Directions
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What is the alcohol people drink made of?

Fermented grains

Corn syrup

Olive oil

What are short-term effects of drinking alcohol?

Impaired vision

Improved hearing

Impaired judgment

What are longterm effects of drinking alcohol?

Blindness

Liver cancer

Hair loss

What is an important body organ that drinking too much alcohol 
can harm?

Lungs

Liver

Eyes

True or false: alcohol makes brain activity slow down.

False

True

01 
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Alcohol Quiz

05 |

If alcohol damages this part of the brain, a person may find it hard 
to learn and to hold on to knowledge.

Hippocampus

Frontal lobe

Cerebellum

True or false: alcohol makes brain activity slow down.

False

True

Are people who drink while under the age of 21 MORE or LESS 
likely to become dependent later in life?

More

Less

06 |
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Check which answer you think is true.
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True or False: Alcohol avoids the normal digestive process and goes 
right into the bloodstream.

True

False

How old do you have to be to drink legally?

18

20

21

True or False: Underage alcohol use is more likely to kill young 
people than all illegal drugs combined.

True

False

Apart from being illegal, underage drinking is a risk to both  
the individual and society. Side effects of underage drinking can 
include brain damage, traffic crashes, and likelihood of developing 
alcohol abuse.

True or False: Drinking a lot of alcohol outdoors in WARM weather 
can cause a person’s body temperature to fall below normal.

False

True

Drinking a lot of alcohol outdoors in COLD weather can cause  
a person’s body temperature to fall below normal. Alcohol actually 
chills the body. This dangerous condition is called hypothermia.

True or False: Drinking a lot of alcohol quickly can cause a blackout—
not being able to remember entire events, such as what he or she 
did last night.

False

True

Alcohol can cause alterations in the structure and function  
of the developing brain, which continues to mature into a  
person’s mid 20s, and it may have consequences reaching  
far beyond adolescence.
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Final Round Questions
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Quiz Answer Sheet

What is the alcohol people drink made of?

Fermented grains
Corn syrup

Olive oil

Fermentation of grains such as corn, potato mashes, fruit juices, 
and beet and cane sugar molasses make ethyl alcohol, which is the 
alcohol that we drink. Fermentation is the process through which 
carbohydrates such as sugar are turned into alcohol.

What are short-term effects of drinking alcohol?

Impaired vision

Improved hearing

Impaired judgment

Alcohol interferes with a person’s perception of reality and ability to 
make good decisions. Short term effects of drinking include:

– Distorted vision, hearing, and coordination

– Altered perceptions and emotions

–  Impaired judgment, which can lead to accidents, drowning, and 
other risky behaviors

– Bad breath

– Hangovers

What are longterm effects of drinking alcohol?

Blindness

Liver cancer
Hair loss

Longterm effects of drinking include:

– Cancer of the liver

– Loss of appetite

– Serious vitamin deficiencies

– Stomach ailments

– Heart and central nervous system damage

– Memory loss

What is an important body organ that drinking too much alcohol 
can harm?

Lungs

Liver
Eyes

Drinking too much can harm your organs. Too much alcohol can 
harm the liver’s ability to remove poisons, germs, and bacteria from 
blood as well as produce immune agents to control infection. You 
cannot live without a functioning liver. Alcohol can also affect the 
brain. The brain is made up of more than 100 billion neurons, each 
making tens of thousands of connections. 

Too much alcohol can disrupt synaptic communication between 
neurons, perhaps altering parts that are still forming. You may not 
remember things that happen after you drink too much alcohol or 
be able to move and think as quickly as before. Large quantities of 
alcohol can modify the signals that regulate heart function. As a 
result, blood flow to other organs is restricted. If organs are deprived 
of oxygen or nutrients, damage can result.
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Quiz Answer Sheet Continued

True or false: alcohol makes brain activity slow down.

False

True

Alcohol can decrease motor function and slow reaction time so that 
a person has trouble standing up or walking in a straight line. Alcohol 
also slows down the central nervous system, making the person 
think, speak, and move slower.

If alcohol damages this part of the brain, a person may find it hard to 
learn and to hold on to knowledge.

Hippocampus
Frontal lobe

Cerebellum

The hippocampus is the part of the brain where memories are made. 
When alcohol reaches the hippocampus, a person may have trouble 
remembering something he or she just learned, 
such as a name or a phone number. This can happen after just  
one or two drinks.

What is a person who is addicted to alcohol called?

A chocoholic

An alcoholic
A shopoholic

Alcoholism is a disease that includes problems controlling your 
drinking and continuing to use alcohol even when it causes 
problems.

Are people who drink while under the age of 21 MORE or LESS likely 
to become dependent later in life?

More
Less

Early alcohol use may have long–lasting consequences. People who 
begin drinking before age 15 are four times more likely to develop 
alcohol dependence at some time in their lives.
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True or False: Alcohol avoids the normal digestive process and goes 
right into the bloodstream.

True
False

How old do you have to be to drink legally?

18

20

21

True or False: Underage alcohol use is more likely to kill young 
people than all illegal drugs combined.

True
False

Apart from being illegal, underage drinking is a risk to both  
the individual and society. Side effects of underage drinking can 
include brain damage, traffic crashes, and likelihood of developing 
alcohol abuse.

True or False: Drinking a lot of alcohol outdoors in WARM weather 
can cause a person’s body temperature to fall below normal.

False
True

Drinking a lot of alcohol outdoors in COLD weather can cause  
a person’s body temperature to fall below normal. Alcohol actually 
chills the body. This dangerous condition is called hypothermia.

True or False: Drinking a lot of alcohol quickly can cause a blackout—
not being able to remember entire events, such as what he or she 
did last night.

False

True

Alcohol can cause alterations in the structure and function  
of the developing brain, which continues to mature into a  
person’s mid 20s, and it may have consequences reaching  
far beyond adolescence.
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Final Questions Answer Sheet
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Talk to your students about why the drinking age is 21. Use the 
provided facts. 

The drinking age came about because of the National Minimum 
Drinking Age Act of 1984. This law said that states had to enact  
a minimum drinking age of 21 or they could lose up to ten percent 
of their federal highway funding. The idea that a person becomes a 
full adult at age 21 dates back centuries in English common law; 21 
was the age at which a person could,among other things, vote and 
become a knight. Since a person was an official adult at age 21, it 
seemed to make sense that they could drink then, too. Now we have 
scientific reasons for why underage drinking is bad for you. Today 
we’re going to talk about alcohol, and the effects it can have on the 
brain when you’ve drank too much.

The human brain is actually pretty small, on average about 3 lbs. 
The size of your brain doesn’t relate to intelligence. So if you have a 
small brain, that doesn’t mean you’re not smart.

Have your students make their hands into fists, and put them to-
gether. Use this text to explain the parts of the brain.

This is the about the size of your brain. Each hand is a hemisphere of 
the brain. Your left hand is the left hemisphere of your brain, and the 
right hand is the right hemisphere of your brain.

01 |
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Lesson 2 : The BrainS3 |

Overview
Students will learn about the effects of alcohol on the brain.

Materials
Handouts

Time
30-40 minutes

Directions

Now let’s look at your thumbs. These are the frontal lobes of your brain. 
The brain’s frontal lobes are important for planning, forming ideas, making 
decisions, and using self control. When alcohol affects the frontal lobes 
of the brain, a person may find it hard to control his or her emotions and 
urges. The person may act without thinking or may even become violent. 
Drinking alcohol over a long period of time can damage your frontal lobes 
forever.

Now let’s look at your middle fingers. These are the parietal lobes, 
responsible for touch. When alcohol affects the parietal lobes a person 
can lose their motor skills, experience shaking, and have a slower reaction 
time. 

Now let’s look at your ring finger, the finger right next to the pinky 
finger. These represent the temporal lobes. These lobes are located near 
your ears. These lobes are responsible for hearing. When alcohol affects 
the temporal lobes a person can have trouble hearing. 

Last of all, let’s look at your pinky fingers. These are your occipital 
lobes, which are responsible for vision. When alcohol affects these lobes 
a person can have impaired vision, and have trouble gauging distances. 
A strong reason why you should wait to drink until you’re 21 is that your 
brain is still developing. Your brain doesn’t stop fully developing until 
you’re in your twenties. If you drink while you’re underage, you can stunt 
the growth of your brain, as alcohol can change the function and structure 
of your brain.
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Take out poster of the single brain scan and show the class.

This a teenage brain. The red spots are damaged areas of the brain. 
A doctor named Susan Tapert studied the effects of underage 
drinking on the brains of 12-14 year olds. Some of the teens didn’t 
drink at all, and some started binge drinking. Binge drinking is when 
someone drinks 4 to 5 drinks at a time, a few times a month. Dr. 
Tapert found that the teens who drank did worse on thinking and 
memory tests. She then scanned their brains, which you see here, 
and found that the teen drinker’s brains had damaged white matter 
(the red spots). 

03 |

Take out the poster with two brain scans:

These are two teenage brains. The scan on the left shows the 
brain activity of a teenage binge drinker. The one on the right is 
a teenage non-drinker. The colored areas show brain activity. See 
how active the one on the right is? These are brain scans from 
when both teens were not drinking. 

Recap the takeaway facts

Today we’ve talked about what alcohol can do to the brain.  
It can make you talk slower, have memory problems, lose your 
motor skills, and have impaired vision. We talked about why  
the drinking age is 21, and why underage drinking is a bad idea, 
because of the brain damage it can cause. We looked at two 
teenage brains, one that didn’t drink, and one that binge drank.  
The heavy drinker had damaged areas of his brain, which 
impaired his memory. 
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Discuss alcohol advertising with students, asking them  
questions like:

— What is advertising?
Advertising is the activity of producing advertisements for 
commercial products or services.

— Who uses advertising?
Advertising is used by everyone, from very large businesses 
to the small student group at your school. If you’re a business 
owner, you use advertising to tell people about your store 
and what you sell. A student might make an ad to promote an 
event at their school.

— Where do you typically see ads?
The most common places you see ads are on TV, in movies, 
billboards, in magazines, on the radio, and on the internet.

— Have you ever seen an ad for alcohol?
If yes, where did you see it? Today we’re going to look at a few 
alcohol ads and see what you think they’re trying to say.

01 |

Lesson 3 : Mixed MessagesS3 |

Overview
Students will learn about how advertising messages about 
alcohol influence decisions.

Materials
Handouts, paper, pencils

Time
30-40 minutes

Directions

Have students divide up into groups of 3 or 4.

Give each group an alcohol print ad handout.

Have each group look at their ad and answer the following  
questions:

— What is this ad selling?
— Who do you think this ad is talking to?
— How does this ad make drinking appear to you? Why?

Have each group present their answers to the class. Discuss 
each ad.
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Talk about how ads can influence people. Use the following 
points:
 

Did you know that the more alcohol ads you see, the more 
likely you are to drink? If you see over 23 alcohol ads per 
month, each ad over 23 increases your likelihood to drink  
by 1%. 

Alcohol ads that feature music, animals, and funny characters 
are more likely to draw kids in. These ads are made for adults, 
but are sometimes shown in magazines or in between tv 
shows that kids might see. Over half of G-rated movies show 
alcohol in them. Studies have found that tv shows for kids 
ages 9-14 portray alcohol just as much as adult shows. 

Drinking alcohol responsibly is okay for adults, but not for 
youth. We’ve talked about what underage drinking can do to 
your brain. Do you think it’s okay for advertisers to show ads 
where they know kids will see them? 

Have each group design a poster about underage drinking.  
They could use facts, stories, poems, drawings. They could  
also talk about the other stuff you could be doing instead of  
underage drinking. Below are a few facts that kids could use  
in their posters. (COULD BE IT’S OWN DAY)

— Consequences of underage drinking can include: 
• Problems in school, like bad grades
• Fighting
• Memory problems
• Disruption of normal growth
• Brain damage

—  Early alcohol use may have long–lasting consequences. 
People who begin drinking before age 15 are four times 
more likely to develop alcohol dependence at some time  
in their lives.

06 | 07 |
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ROADBLOCKS,  
CHOICES, PEER PRESSURE,  
REFUSAL SKILLS

SECTION 04
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Create a path on the floor using masking tape (adding some 
turns and different angles) from the beginning to the end.  
Depending on class size, you can have the students help you 
make the path, otherwise teacher can create.

Explain to students that this path represents the path from  
where they are now (today) to their desired dreams or goals. 

Have students write their dream, what they want to be when they 
grow up, or a goal they have, on a piece of construction paper 
and tape it to their chest. 

Talk with students about different roadblocks, or things  
that could stand in their way of getting to their dream or goal. 
Start them off with a couple of suggestions and come up with list 
of 5-10 ideas - write each of these on a piece of red construction 
paper or with a red marker. Suggested ideas: underage drink-
ing, smoking cigarettes/marijuana, cheating on a test, skipping 
school, etc. 

Ask for three volunteers to come walk the path with their dream. 
Ask for three volunteers to be roadblocks and to pick a road-
block at random from the pile. 

One dream volunteer will walk the path at a time, and the road-
block volunteers will take turns stepping in front of that person 
on their path. When each roadblock steps in front of a student, 
ask the class why they think it’s a roadblock and how it could 
prevent the person from meeting their dream. 
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Lesson 1 : RoadblocksS4 |

Overview
Students talk about the path to their dreams and goals, and 
how bad decisions can be roadblocks to their dreams. 

Materials
Paper (two colors), masking 
tape, markers

Time
45 minutes

Directions



28

Talk about choices and explain to students that they make 
choices every day. As a class, take a look at the types of choices 
students make, and remind them that they’re in charge of their 
choices. 

With students standing in the center of the room, propose differ-
ent either/or questions when it comes to choices, starting with 
small, choices: 

i.e. Would you wear blue pants or red pants?, Would you work  
on your homework or play a game first when you got home?  
Students can move to their respective choices’ side.

After 5 of these types of questions, move onto either/or ques-
tions that relate to issues of right and wrong, including alcohol 
and drug choices.  Throughout this process, students can move 
to different sides of the room again.

i.e. If someone tripped and fell down in front of the class, would 
you laugh and point or not laugh and offer to help?, Would you 
take gum from the store if you wanted it, but you didn’t have 
any money to pay for it? If your friend asks you if you want to try 
some of his parents’ beer he took from the refrigerator, would 
you drink it, or say no?  

Bring students back to the center of the room to reflect on their 
choices above. Ask the students why they made the choices they 
made. What would could have happened if they made the other 
choice? Allow students to raise their hands and answer these 
questions. 

Again remind students that the choices they make matter and 
that they’re in charge of their own decisions. 
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Lesson 2 : ChoicesS4 |

Overview
Students think through different choices they make in their 
lives and how their choices matter.

Materials
Paper (two colors), masking 
tape, markers

Time
45 minutes

Directions
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Discuss peer pressure with students, asking questions like:

What is peer pressure? 
Peers, or other kids your age, influence your decisions  
in both good and bad ways. They may encourage you in  
a positive way, or try to persuade you into doing something 
negative, or something you know is wrong. 

What is an example of positive and negative peer pressure?
Good: Your friend found a book they really like and they talk 
you into reading it. You are nervous to try out for the school 
play, but your friend encourages you to give it a shot. 

Bad: A group of kids in your neighborhood are playing  
together and one of them tries to convince everyone to 
drink some of their parents’ alcohol. 

Why do people give in to peer pressure? 
People give in to peer pressure because they want to fit 
in and be liked by their friends and other people their age. 
They may also be curious about something, and when  
pressured, find it easier to choose to do something.  

Divide students into groups. Give each group a situation to pres-
ent to the class, in which they act out a scene where someone is 
being peer pressured into doing something. Explain to them that 
they will act out the first part of their scenario, then you will ask 
the class some questions about it, then they can act out a good 
way to respond to the peer pressure.
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Lesson 3 : Peer PressureS4 |

Overview
Students will learn what peer pressure is and what it can do 
to influence their decision making.

Materials
Paper (two colors), masking 
tape, markers

Time
45 minutes

Directions
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Anna knows that making fun of people is mean thing to do.  
When her friends start making fun of a girl in their gym class, 
Anna knows it will hurt the girl’s feelings, but all of her friends  
are laughing, and telling her it’s funny and “not a big deal”. 

Is this positive or negative peer pressure? 
What should Anna do? 
Why might Anna want to laugh along with her friends? 
How do you think Anna could respond to her friend’s peer  
pressure?

 
Jake isn’t sure whether he should play baseball or run track in the 
spring. His older brother is on the baseball team and suggests that 
he try out. Jake really just wants to run track, but his brother pres-
sures him to try baseball. 

What do you think Jake should do?
Why might Jake try out for the baseball team and not track?
Is this positive or negative peer pressure?
How do you think Jake could respond to his brother’s peer pres-
sure?

Megan has always wanted to act. When her friend Rose tries out 
for a community play, Megan is inspired to try out too and Rose 
encourages her to give it a try. 

Is this positive or negative peer pressure?
What do you think Megan should do?
Why might Megan choose to try out after Rose encourages
her to?
How do you think Megan could respond to Rose’s peer  
pressure?

Steph is at a sleepover at her new friend’s house. She doesn’t know 
the girl very well, and is surprised when she brings out  

a bottle of her parents’ alcohol. The girl offers her some, and 
Steph is unsure what to do. She knows she shouldn’t be drinking 
alcohol, and some of the other kids have already said no to the 
offer. 

Is this positive or negative peer pressure?
What do you think Steph should do?
Why might Steph choose to drink the alcohol that her friend
is offering her?
How do you think Steph could respond to her friend’s peer 
pressure?

Alyssa is shy and doesn’t talk much. One day another girl asks 
her to come with them to the mall. The other girls take things 
from the stores and hide them in their sweatshirts before they 
leave and don’t pay for them. They encourage Alyssa to do the 
same. 

Is this positive or negative peer pressure?
What do you think Alyssa should do?
Why might Alyssa choose to steal?
How do you think Alyssa could respond to the peer pressure 
from the girls?

Ben loves hanging out with his older brother Cody.  
Cody usually helps Ben with his math homework after school. 
One day Ben finds answers to his homework in the back of his 
textbook. Cody advises him not to copy them, as he’ll get in 
trouble for not showing his work, but Ben really wants to do  
well on his homework. 

Is this positive or negative peer pressure?
What do you think Ben should do?
Why might Ben choose not to copy the answers?
How do you think Ben could respond to the peer pressure 
from his brother?

Situation ExamplesS4 |
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